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Goal Statement: INAM project goal is to expand and improve the delivery of education
and career training programs leading to industry-recognized cetrtificates or associate
degrees that can be completed in two years or less and prepare Trade Adjustment
Assistance (TAA)-eligible and other workers for employment in high-wage, high-skill

advanced manufacturing occupations.
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Itlinois Network for Advanced Manufacturing

INAM Consortium Committee Meeting

October 28 Monday 8 AM —4:30 PM
October 29 Tuesday 8 AM - 12:15 followed by lunch

Harper College
1200 W. Algonquin Road Palatine, Il 60067

Wojcik Conference Center
AGENDA

Goals of the conference: To begin the Evaluation Process by use of the forum to gather data
regarding the implementation of the INAM Grant throughout the consortium and at each college;
To share work completed on the first half of the 12 INAM Strategies and present how efforts will
proceed on the remaining Strategies leading to the consortium meeling its obligations, To answer
questions, issues, or concerns related to accomplishment of grant deliverables; and To foster an
exchange of information and ideas among consortium members.

MONDAY, OCTOBER 28

8:00 AM FULL BREAKFAST (provided by the INAM Consortium)
9:00 AM  Welcoming remarks K Ender
» Introduction of attendees R Lake

» Review of Agenda and meeting packet
9:30 AM  Evaluation Requirements of the INAM grant R Lake

10:00 AM Introduction of Westat and Evaluation Team members P Bucci
' Participation in the Evaluation Process

Conference attendees will be divided into 2 groups.

In the morning, ¥z of the INAM attendees will adjourn to the Wojcik 2" floor to participate
in a specific focus group. Remaining attendees will stay in main assembly auditorium with
Rebecca for INAM presentation. These groups will change venues after lunch.

Focus groups provide an opportunity for all to participate and share relevant
information, perceptions, and insights.
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10:30 AM Transition to Focus Groups (2" Floor Wojcik Conference Center)

10:45 AM Morning Assembly in Wojcik auditorium (1 hr. 15 minutes)

= Overview of accomplishments 1* year of the INAM Grant R Lake

» Plans for Year 2 of INAM grant

*  Small discussion groups

Focus Group Breakout sessions (1 hr. 15 minutes) Westat

a) Faculty Group 1
b) Faculty Group 2
¢) Faculty Group 3

d) Faculty Group 4 (if needed)
¢) Educational Plan Advisors

NOON LUNCH (provided by the INAM Consortium)
1:00 PM Transition to Focus Group (2nd Floor Wojcik Conference Center)

1:15PM Repeat: Morning Assembly in Wojcik auditorium (1 hr. 15 minutes)

»  Overview of accomplishments 1% year of the INAM Grant R Lake

» Plans for Year 2 of INAM grant

»  Small discussion groups

Focus Group Breakout sessions (1 hr. 15 minutes) Westat

a) Faculty Group 5 (if needed)
b) College Project Directors Group 1
¢) College Project Directors Group 2

d) Support staff (all others from colleges)
e) Data Stewards

2:30 PM  Short Break

2:45 PM Brief survey for all attendees Westat
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3:00 PM  Wrap-up of 2 Strategy Task Force Groups R Lake

» Strategy 2.1 Task Force Career Pathway/Bridge J Jozaitis

» Strategy 2.2 Task Force Career Readiness/NCRC P Vanderhyden
3:30 PM  Acknowledgment of Strategy Task Force Leaders and members R Lake
4:00 PM  Questions and Answers Group

4:30 PM Adjournment

Dinner on own with people from INAM Consortium

TUESDAY, October 29
8:00 AM FULL BREAKFAST (provided by the INAM Consortium)
9:00 AM  Sharing INAM Budget - year 1 R Lake

Sharing student numbers - year 1
9:20 AM  Overview of Prior Learning Assessment (PLA) -+ Dr. Donna Younger
Consultant, Council for Adult and Experiential Learning (CAEL)

11: 20 AM Short Break

11: 35 AM Linking Veterans to Community College Advanced Manufacturing Programs
Brent Weil
Senior Vice President for Education & Workforce
The Manufacturing Institute

12: 05 PM Wrap-up R Lake

12: 15 PM LUNCH (provided by the INAM Consortium)

Adjournment after lunch. Thank you for all your hard work and travel safely.
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Illinois Network for Advanced Manufacturing

List of INAM Consortium Member Colleges
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Ilinois Network for Advanced Manufacturing

INAM Grant Evaluation

In the Department of Labor (DOL) Solicitation for Grant Applications (SGA), a detailed plan
for the program evaluation was specified. Evaluation of the INAM Grant impact is primarily
directed by the Trade Adjustment Assistance Community College and Career Training
(TAACCCT) Grant Round 2 Annual Performance Report (APR). The program evaluation
plan must address: 1) program implementation, and 2) participant outcomes or impacts.

Mixed methods research design is used to evaluate the implementation and impact of the
INAM Grant. This design incorporates two types of studies:

1. an implementation (qualitative) study to provide for continuing program
improvement over the course of the grant, and

2. an impact (quantitative) study to provide data of the program’s impact on students'
education and employment outcomes.

Implementation Study

The implementation (qualitative) study gathers information to facilitate replication
of the INAM program design by sites wishing to adopt these innovative strategies
and the program’s implementation process. This information and data also provides for
continuing program improvement over the course of the grant. To do this successfully, the
main focus of the implementation process inquiry is the 21 consortium colleges. Information
needed is relevant to the college INAM Director’s office and the interactions with those
throughout the colleges involved with all elements of the INAM grant such as faculty,
admissions, advising, financial aid, tutoring, personnel conducting the student participant
survey, and the data stewards entering the study data.

According to the SGA, this part of the evaluation plan must include strategies or approaches for
addressing the following questions:

a) How was the particular curriculum selected, used, created?
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b) How programs and program designs were improved or expanded using
grant funds? What was the program administrative structure? What
support services and other services were offered?

¢) Did the grantees conduct an in-depth assessment of participant’s
abilities, skills, and interest to select participants in the INAM grant
program? What assessment tools and processes were used? Who
conducted the assessment? How were the assessment results used? Were
the assessment results useful in determining the appropriate program and
courses sequence for participants? Was career guidance provided and if
so, through what methods?

d) What contributions did each of the partners (employers, workforce
system, other training providers and educators, philanthropic
organizations, and others, as applicable) make in term of : 1) program
design, 2) curriculum development, 3) recruitment, 4) training, 5)
placement, 6) program management, 7) leveraging of resources, and 8)
commitment to programs sustainability? What factors contributed to
partners’ involvement or lack of involvement in the program? Which
contributions from partners were most critical to the success of the grant
program? Which contributions from partners had less of an impact?

A secondary focus of the implementation process inquiry relates to the implementation
interaction with the INAM Director’s office.

Impact Study

The impact (quantitative) study provides data of the program’s impact on student outcomes.
The participant impact or outcomes study not only provides data regarding the nine DOL
outcome deliverables but also additional measures to foster a more complex picture of the
participants in the project and benefits each obtained through the use of the program strategies
and components. In order to do this, the study data is uploaded to the INAM data-base by each of
the college data steward. Then, statistical data, when presented in aggregate numbers provides a
measure of total program output and when applied to individual participants, the outcome
measures will be used in logistic regressions to estimate the degree to which the overall program
(or specific program features such as marketing, enrollment activities, educational plans,
internships, etc.) influenced attainment of the outcomes.

Each INAM college established outcome participant target numbers. Table 1 reflects the nine
numerical outcome measures as specified by DOL as well as the annual and total grant period
targets (including a follow-up year for specific measures) aggregated across program
participants. These numbers were modified per the request of the DOL in October 2012.
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Since the first year is comprised of start-up activities, the counting of students is to begin in
Year 2. Therefore, those colleges having student numbers allocated to Year 1 will roll those
numbers into Years 2 and 3.

Table 1: DOL Nine Deliverables and the Outcome Measure Projections

e _ Targets for TAACCCT Program
Indicator Year | Year | Year | Year | o
1. Total Unique Participants Served 587 883 | 1,017 - | 2,487
2. Total Number of Participants Completing a 222 452 618 -1 1,292
TAACCCT-Funded Program of Study
3. Total Number of Participants Still Retained in 223 415 494 - 1,132
Their Program of Study or Other TAACCCT-
Funded Program
4. Total Number of Participants Completing Credit 415 757 882 -1 2,054
Hours
5. Total Number of Credentials 337 630 859 -1 1,826
6. Total Number of Participants Enrolled in Further 59 128 181 94 462
Education After TAACCCT-funded Program of
Study Completion
7. Total Number of Participants Employed After 149 303 402 2351 1,089
TAACCCT-funded Program of Study Completion
8. Total Number of Participants Retained in 119 254 347 195 915
Employment After Program of Study Completion
9. Total Number of Those Participants Employed at 91 159 207 108 565
Enrollment Who Received a Wage Increase Post-
Enrollment:

Note: In accordance with the example in the SGA, outcomes for Measures 1-5 purposely have
been left blank and outcomes for Measures 6-9 are for follow-up purposes.
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Tracking Procedures
Students eligible to be counted as participants are selected by two criteria:

1) a completed Educational Plan which participants sign signifying they agree to
participate in the study, provide their social security number, and complete surveys;

2) enrolled in the first certificate in any of the 6 manufacturing curricula areas in which
college faculty have enhanced curriculum to align with the INAM agreed upon
certificate terminal objectives in these fields: Certified Production Technician (CPT),
Welding, Maintenance, Mechatronics, Precision Machining (CNC), and Green.

Evaluator Group: Paul T. Bucci PhD LLC (PTB), Westat, Inc., and GEM Software
Development, Inc. (GEM)
Members: Paul Bucci, PTB
Doug Fox, PTB

George Smith, GEM
Brad Chaney, Westat

Composition and responsibilities of the evaluation team:
a) PTB will provide management and technical oversight;
b) GEM will lead the data collection and reporting effort, including software
development (the software will be used on an ongoing basis following the grant

period); and

¢) Westat will be responsible for the qualitative and quantitative evaluation tools
development and data analysis.

INAM will work with the evaluation team to ensure that all necessary data are collected,
and will consult regularly concerning the evaluation findings.
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5 Core Elements for all TAACCCT Projects

Goal Statement: INAM project goal is to expand and improve the delivery of education
and career training programs leading to industry-recognized certificates or associate
degrees that can be completed in two years or less and prepare Trade Adjustment
Assistance (TAA)-eligible and other workers for employment in high-wage, high-skill
advanced manufacturing occupations.

1. Use of Evidence in Program Design

The Earn and Learn Program, the foundation of the INAM grant, will create pathways and
lattices leading to specialized skills development beginning with the industry-recognized
Certified Production Technician, Mechatronics, Computer Numerical Control (CNC) Machinists,
Industrial Maintenance, Welding, and Green manufacturing. The design of the Earn and Learn
Program and the INAM grant builds on the well-known Advanced Manufacturing Competency
Model. This model was developed through a collaborative effort involving the Employment and
Training Administration and leading industry organizations.

2. Stacked and Latticed Credentials

Within the certificates and certifications offered, participants will have maximum
flexibility to pursue higher level certifications, certificates and/or degrees within the same area of
specialization, commonly referred to as a ladder. Students can elect to pursue certificates within
another area of specialization, thus moving laterally and creating a lattice into another area of
specialization.

The strong partnerships built into the project structure will ensure that manufacturing
industry and industry associations have input into courses and credentials with recognized value
across the industry regionally, statewide, and nationally. Continuous input and feedback from all
consortium partners, including industry and associations, will ensure existing, modified, and new
courses and/or credentials continue to have consistency with changing industrial and workforce
needs.

Addressing Prior Learning Assessment (PLA) is written specifically in this element.
Development of credit for prior learning mechanisms will be integrated into an overall approach
that will allow students to seamlessly apply prior learning to credit-bearing programs. Previously
earned credentials that were obtained through non-traditional educational programs, such as
those offered through trade associations and other non-credit bearing entities, will be included in
the prior learning credit system. In addition, processes for conferring credit for experiential
activities, such as on-the-job competencies and performance, will be initiated. Students
completing manufacturing bridge programs which are normally offered in non-credit
programming will be provided the opportunity to complete assessments that may confer credit.

INAM members will develop and implement consistent transferability and credit for prior
learning policies and practices among all members, which will be offered to non-INAM colleges
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for statewide replication. Built into this strategy will be a special emphasis for prior learning
assessments for veterans and military personnel.

3. Online and Technology-Enabled Learning

Through the INAM grant, TAA-eligible and dislocated workers, veterans and others will
have access to online learning programs. The program will use the NTER platform and
technology to deliver online learning to the more isolated areas of the proposed service area and
counteract barriers that often prevent program attendance, such as family and work obligations.
The use of NTER will dove tail on successful implementation of the work of the College of Lake
County, fiscal agent of the TAACCCT Round 1 awardee.

Technology will be implemented in phases to demonstrate the effectiveness and cost
effectiveness of an innovative pedagogical approach called the “flipped classroom”. The INAM
grant will pilot the flipped classroom concept and demonstrate that this approach improves
learning and employment outcomes and accelerates program completion.

4. Transferability and Articulation

College and university partnering aimed at creating articulation agreements and
leveraging plans for existing agreements to create new pathways to advanced degrees. Input and
collaboration with this process will also involve the Illinois Community College Board and
Illinois Board of Higher Education to enhance the articulation plan and reach all universities in

the Illinois system.
5. Strategic Alignment

INAM members recognize that input and feedback from employers, the industry, and
industrial organizations are critical to ensuring career pathways are aligned with industry needs.
Area employers at each college will be involved in the Earn and Learn Program in ways that
include identifying necessary skills and competencies, assisting with curriculum development
and program design, hiring students, providing paid internships, mentoring, providing equipment
and facilities, and assisting with training.

As with industry employers, the structure of the INAM grant will integrate input and
feedback loops involving workforce investment boards (WIBs) and WorkNet Career Centers
(One-Stop). Each college will work with their local workforce board and WorkNet Centers to
recruit students and share data.

To help identify and refer TAA-eligible workers and other participants, INAM members
will develop a placement tool that will create an opportunity to match qualified students with
available jobs. The tool will allow employers to post job openings and allow students to post
résumés. The project career site will centralize outreach from manufacturing employers to job
seekers by identifying employers’ jobs and presenting them to job seekers.
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lllinois Network for Advanced Manufacturing (INAM) Earn and Learn Program

Goal Statement: Expand and improve the delivery of education and career training programs leading to
industry-recognized certificates or associate degrees that can be completed in two years or less and
prepare Trade Adjustment Assistance (TAA)-eligible and other workers for employment in high-wage,
high-skill advanced manufacturing occupations.

Model Narrative: The logic model below outlines the process of developing and implementing the TAA
grant and INAM consortium. The model presents two distinct pipelines: a pipeline of the planning
activities to be carried out by the consortium and a pipeline of program implementation activities to be
carried out by the consortium and its constituent institutions. The model is coded as the following:
elements in blue represent inputs, elements in light blue represent activities, elements in red represent
program outputs/measures, elements in orange represent program outcomes, and elements in purple
represent contextual factors.

The program outputs roll out in two time periods, short-term outputs (the aligned curricula, credentials,
and coursework from INAM; the access to new equipment and tools acquired by needs identified in the
curricula modifications; and new internship opportunities and job search aid) and intermediate outputs
(the programmatic mix of credentials formed by the combination of the three short-term outputs). As the
model indicates, the contextual factors influence both entry into the participant pipeline, generating the
social needs the program aims to fill, and the degree of program success in realizing intended outcomes.
The outcomes indicated by the model contain the higher education institutional changes brought about by
the consortium itself and the employment and student effects generated by the program
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Educational plans
(Strategy 1.1)

Ilinois Nerwork for Advanced Manufacturing

Identified Lead INAM Colleges
Work Currently Started on These Strategies

 Certifications/Outcomes

Harper

Develop education plan format for

those students participating in the
grant funded Mfg programs of
study to be used by Illinois
community colleges

Prior learning
credit
(Strategy 1.2)

Oakton

All INAM Colleges

Create a Prior Learning
Assessment (PLA) program to be
used by lllinois community
colleges

Bridge programs | Lincoln Land | All INAM Colleges Design a bridge program
for technical applicable to Mgf programs of
skills study to be used by Illinois
(Strategy 2.1) community colleges
Enhancing Joliet All INAM Colleges Develop NCRC (National Career
readiness/ NCRC Readiness Certification) program
(Strategy 2.2) to be used by Illinois community

colleges
CPT Triton All INAM Colleges Align with National Credentials:
(Strategy 2.3) MSSC (Manufacturing Skills

Standards Certification)
Mechatronics Oakton All INAM Colleges Align with National Credentials:
(Strategy 2.3) PMMI Mechatronics

Certificate (Package Machinery

4 Manufacturers Institute)

Maintenance linois All INAM Colleges Align with National Credentials:
(Strategy 2.3) Eastern IMI (Industrial Maintenance
Note: Table 2 International)
Metal working — | College of All INAM Colleges Align with National Credentials:
(Welding) DuPage AWS (American Welding Society)
(Strategy 2.3)
Precision College of All INAM Colleges Align with National Credentials:
Machining Lake County NIMS (National Institute for
(CNO) Metalworking Stills, Inc.)
(Strategy 2.3)
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NAM

llinois Network for Advanced Manufacturing

Start Work on Strategies Listed Below
Summer and Early Fall 2013

Green Not yet selected | All INAM Colleges Align with National Credentials:
(Strategy 2.3) SME (Society of Manufacturing
Note: Table 2 Engineers)
Ass. Degree Harper All INAM Colleges Discover creative avenues
completion colleges can award AAS Mfg
(Strategy 2.4) degrees to increase the number
of Illinois students with degrees
Online & Tech- Harper All INAM Colleges Enhance & create ways to embed
enabled learning online & tech-enabled learning in
(Strategy 3.1) Mfg certificate and degree
programs of study
Develop Harper All INAM Colleges Establish and sustain partnerships
Manufacturing between Mfg businesses and
Partnerships Illinois community colleges
(Strategy 4.1;
4.2)
Provide web- Harper All INAM Colleges Establish centralized Web-based
based job job-placement service for those in
placement the Mfg field to enable linking
services employers needs with qualified
(Priority 5.1) employees
Advance Harper All INAM Colleges Create and launch marketing
manufacturing campaign for Mfg field to be used
image in Illinois community colleges
(Strategy 5.2) using a website
Enhance Harper All INAM Colleges Increase number and ease of
articulation Kishwaukee students with AAS Mfg degrees
agreement to 4Yr matriculating to Illinois colleges
institutions with 4 year degrees in various
(Strategy 6.1) Mfg programs of study
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NAM

1linois Network for Advanced Manufacturing

Survey Findings for Strategy 2.1

The INAM Strategy 2.1 Task Force, led by Dr. Judy Jozaitis (Lincoln Land),
requested all 21 of the consortium colleges to complete a general survey on this specific topic.
The survey was designed by the task force to gather information and data serving as a
significant overview of the career pathway activities and Mfg bridge programs offered by the
consortium institutions. Participation by the college INAM project directors, faculty, and staff
was essential to the Strategy’s task force ability to provide baseline data and share
information and activities among colleges.

Of the 21 consortium colleges solicited for information: 18 community colleges
completed the survey; 3 did not respond. It was noted in compiling the answers, colleges
provided multiple responses per question.

Summary of the survey using the questions:

1. How will you reach each of the five targeted groups served by the INAM grani?

Of the 18 colleges answering this question, a wide variety of activities were undertaken by
the colleges. These included working with veteran groups, high schools, and WIB/WIAs.
General marketing and advertising was the most prominent activity listed by 18 of the 21
colleges.

2. What types of special treatment will each of these target groups need (o help them
succeed?

Of the 15 colleges answering this question, over half indicated some type of support
services were needed such as advising, general student support, different types of financial
aid, and assistance with WIB/WIA processes.

3. What is your requirement for high school diploma or GED for participation in the CPT or
Mfg program areas?

Of the 17 colleges answering this question, 9 indicated a HS diploma or GED was not a
requirement for admission. Only 2 colleges indicated this was a requirement for
admission to the Mfg programs with 2 stating students must complete a HS diploma or
GED prior to the College granting a Mfg certificate.
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4. What factors do you consider when placing an individual?
Of the 18 colleges answering this question, the answers were quite common:

Foundational skills — 15 of the colleges

Interest/sustainability of working in Mfg position — 14 of the colleges
Prior learning — 12 of the colleges

Prior Experience — 11 of the colleges

Priority (target population in INAM grant) — 11 of the colleges

o po o

5. Does your college have a general policy or procedure for requiring an assessment/
placement test?

Of the 18 colleges answering this question, all have a general policy regarding
assessment/placement testing.

64. Please indicate what assessment (if any) is used for placement into the iNAM related prog
programs along with any minimum score for entrance.

Of the 18 colleges answering this question, only 4 colleges indicated use of any test to
confirm reading, writing, or math levels of student’s enrolled in Mfg coursework. These 4
colleges used the Compass test with scores individualized to the colleges.

6B. What are the pathways and educational services available to students who do not meet
the placement testing requirements listed above?

Of the 18 colleges answering this question, only 1 college indicated not having an adult
education program. Developmental classes were listed by 13 colleges for those students
not meeting course or program admission requirements. Only 7 of the colleges indicated
an Mfg bridge program was available for their students.

7. If no placement test is required or if an individual’s scores are too low, what foundational
skills assessment(s) do you plan to use to determine placement in Adult Education, Bridge,
or other? What assessment will you use, and what is the minimum score for placement
into Adult Ed, Bridge, or other?

Of the 17 colleges answering this question, reading skills was the leading foundational
area identified by 6 of the colleges. Both writing and math skills were identified as the
second foundational area by 4 of colleges. However, 7 colleges indicated the TABE test.
Scores of the tests seem to be individualized to the colleges.

8. How will you determine interest/suitability for this program? In other words, how is a
potential student’s career exploration facilitated or career aptitude established?

Of the 15 colleges answering this question, only 2 indicated an advisor meets with
students prior to enrolling at the college to determine their interest or suitability for any
Mfg program. Faculty interview potential students in 5 of the colleges prior to student’s
enrollment in Mfg courses, certificates, or degrees. Most colleges answering the question
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94.

make available Career Cruising or another type of online service if students want to
investigate careers.

Do you currently have an Mfg bridge program?

Of the 15 colleges answering this question, 10 indicate having no Mfg bridge program
with 5 indicating yes.

However, on interviews with all 21 colleges during the summer of 2013, a total 12
indicated having no Mfg bridge program with 9 indicating some type of bridge program
available for students as needed.

9B. Do you plan to offer an Mfg Bridge Program?

10.

11,

12.

'Of the 13 colleges answering the question, 8 indicated there was no plan to create and

offer a Mfg bridge program while 3 indicated they were going to pursue this option. The
remaining 2 colleges were reviewing the possibility of offering this type of program.

Will all or part of the CPT program be included in your bridge program?

Of the 14 colleges that answered the question, 6 indicated yes, 4 indicated no and the
remaining 3 colleges were still determining if this was a good option.

What components, such a work readiness, math, etc. are or will be included in the Mfg
bridge program? Please list and indicate if any or all will offer credit.

Of the 16 colleges answering the question, 10 colleges have only non-credit courses are in
the Mfg bridge programs. Only 2 colleges indicated any courses for credit in the Mfg
bridge program, a Blue Print Reading and a Technical Math course, with 4 colleges
indicating no credit courses will be offered.

Is your college participating in the Accelerating Opportunily grant, and if yes, will the
manufacturing bridge program connect to that?

Of the 17 colleges answering the question, only 3 are participating in the Accelerating
Opportunity grant. Of those colleges indicating they are participating in the Accelerating
Opportunity grant, 2 of the colleges are offering Mfg courses and using a team approach
with the 3™ college not providing any explanation.

9/9/2013
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e Manufacturing Occupation Overview/Exploration

McHenry County College Bridge to Manufacturing

MCC Information Session:

Academic Skills Assessment:

e Description of program options

e Tour of labs, equipment, campus resources

e Complete forms
e Determine Eligibility

e Career Assessment (Career Scope/Interest Inventory)  TABE/CASAS

ABE for those below

grade level

e COMPASS

Meet with Coordinator/Adyvisor:

One-on-one to determine suitability
Review TABE/CASAS/COMPASS and Career
Assessment results

Complete prior learning assessment
Complete learning plan

!

Contextualized Adult Education Bridge
Program for Advanced Manufacturing

e Workplace competencies/WorkKeys

e Career Exploration /
e Basic Skills- Math for Industry

e Combined with Accelerating

Opportunities (ICAPS grant)
e Study skills, time management

l

National Career Readiness
Certificate (NCRC)

Area of Specialization in Advanced Manufacturing

Career Pathway
e Maintenance
e Mechatronics
e Welding (AWS)
e Precision Machining (CNC)
Certificate

I/

Associate’s Degree

AN

Transfer to University

Key
Employment Orange —Intake
Green — Bridge

Blue — Specialization
Purple — More College
Red — Employment
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Lincoln Land Community College Bridge to Manufacturing

Information Session: WorkNet:
e Manufacturing Occupation Overview/Exploration e Complete forms
e Description of prfJgram options e Determine eligibility
e Tour of labs, equipment, campus resources e TABE
e Career Assessment (Interest Inventory)
e TABE

y

Meet with LLCC Coordinator/Advisor:
e One-one-one to determine suitability

e Review TABE and Career Assessment results

e Complete prior learning assessment
e Complete learning plan

ABE for those below Contextualized Adult Education Bridge
certain grade level Program for Advanced Manufacturing
‘ - . e Workplace competencies/KeyTrain

e Career Exploration
e Basic Skills- Math for Industry

National Career

e Certified Production Technician Readiness
e Collaborate with Accelerating Certificate Plus
(NCRC+)

Opportunities (ICAPS grant)

Certificate in Area of Specialization in Advanced /

Manufacturing Career Pathway
Maintenance
Mechatronics
Welding
Internship

/

Key
Orange —Intake
Green — Bridge

Blue — Specialization

Associate’s Degree
Customized Applied
Technology

Purple — More College
Red — Employment

: ; Employment or
Transfer to University Advancement
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INAM

Illinois Network for Advanced Manufacturing

Survey Findings for Strategy 2.2

The INAM Strategy 2.2 Task Force, led by Paige Vanderhyden from Joliet
Junior College, requested all 21 of the consortium colleges to complete a general
survey on the topic of work readiness. The survey was designed by the task force
to gather information and data serving as a significant overview of the work
readiness programs offered by the consortium institutions. Participation by the
college INAM project directors, faculty, and staff was essential to the Strategy’s
task force ability to provide baseline data and share information and activities
among colleges. The definition of work readiness used for this survey can be
found at the end of the document.

Of the 21 consortium colleges solicited for information: 18 community colleges
completed the survey; 2 partially completed the survey; and 1 did not respond. It was
noted in compiling the answers, colleges provided multiple responses per
question.

Assessments

1. A. Based on the definition, do you currently offer any type of work readiness
assessment(s) for any and all students and/or community? (This does not include
COMPASS or Accuplacer which are placement assessments.)

Of the 20 colleges that answered this question, 14 (70%) responded yes with the
remaining 6 (30%) indicating no.

B. Ifyes, what work readiness assessments (WRA) do you offer? (Please check all
that apply.)

National Occupational Competency Testing Institute (NOCTI) - 0
National Work Readiness Assessment/Credential - 1
Online Work Readiness Assessment (OWRA) - 0
WorkKeys/National Career Readiness Certificate (NCRC) -11
Wonderlic Work Readiness Assessment - 0
Other (please specify) —2

Career Cruising/Journey

Departmental level work readiness
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2. What division or department in your college administers the work readiness
assessment?

Of the 13 colleges answering this question, there was no common place (division
or department) among the colleges where the work readiness assessment test was
administered. Workforce development area/adult education was the specific place
in 5 colleges, with 4 colleges administering this in their testing and/or career
center.

3. For each type of work readiness assessment listed above, please indicate whether
you charge the student a fee and if so, how much?

Of the 13 colleges answering this question, the majority (9 colleges) do charge a
fee. The fee charged by 6 colleges ranged from $25/module - $95. One college
stated it charged tuition and fees, and the remaining 2 were unsure of the amount.

4. A. Do you currently have a license agreement for each of the work readiness
assessments indicated above?

Of the 14 colleges answering this question, 11 (55%) indicated yes they have a
license agreement Of these, the majority indicated the agreement was with ACT
WorkKeys.

B. Who is the responsible person and the department who purchases these
license agreements?

Eleven colleges indicated the name of the person responsible for purchasing the
license agreement and provided the department responsible. The top two

departments are Workforce Development (2 responses) and Continuing Education
(2 responses).

C. For each license agreement you listed above, indicate approximately the fee.
Of the 11colleges answering this question, 7 indicated the fee ranged from $350 -
$5,250with 4 not sure providing fee amount. In consistent information regarding
if the fee was paid annually or every 3 years was obtained.

D. What is the length of time or term for each license agreement listed above?

Of the 11 colleges answering this question, the length of time ranged from 1 -3
years.
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5. Will you be purchasing or renewing any license agreements using INAM funds?

Of the 12 colleges answering this question, all 12 (100%) indicated no; two
commented they were waiting on a decision from the consortium if INAM funds
could be used or not.

6. A. Of the work readiness assessments you indicated above, are any used as a
pre-requisite for entry into your manufacturing program/classes?

Of the 13 colleges answering this question, only 1 indicated yes it was a pre-
requisite with 10 indicating no and 2 that the questions was not applicable,

B. If yes, what manufacturing programs/classes are the work readiness
assessments used as a pre-requisite and what is the level required in order to
enter the manufacturing program/class?

The one college answering yes, did not answer this question.

7. A. Do you have a process in place for individuals who wish to take the work
readiness assessment? '

Of the 13 colleges answering the question, 8 (40%) indicated yes a process is in
place for the work readiness assessment, with 5 stating no.

B. If yes, do they meet with an advisor, counselor, career developer, elc. to
prepare for the work readiness assessment?

Colleges are indicating a variety of ways to support students as they prepare to
take the test by using advisers, counselors, career developers, career readiness
developers, and workforce development staff.

8. A. Do you provide any type of preparation or career assessment for individuals
prior to taking the work readiness assessment?

Of the 14 colleges answering the question, 9 (45%) indicated having some type of
preparation for students prior to them taking the work readiness assessment.
KeyTrain curriculum is used by 5 of the 9 community colleges.

B. If no, do you currently use placement assessments such as COMPASS or
Accuplacer in lieu of a work readiness assessment?

Of the 6 colleges answering the question, 5 indicated yes with 1 stating no.
Placement tests listed by the colleges answering this question are: Accuplacer (2
responses), COMPASS and TABE.
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9. Are you considering offering work readiness assessments and if so, which ones?
Five colleges answering this question:

National Occupational Competency Testing Institute (NOCTI) — 1
National Work Readiness Assessment/Credential

Online Work Readiness Assessment (OWRA)
WorkKeys/National Career Readiness Certificate (NCRC) -4
Wonderlic Work Readiness Assessment

Other (please specify)

10. What division or department in your college would administer the work readiness
assessment?

Of the 5 colleges answering this question, there was no commonalty as to the
division of department in which it would be administered. Responses included:
Academic Success Center (Testing), Assessment Center, Continuing Education,
Adult Education or Student Services.

11. A. Will you be purchasing any Work Readiness Assessment license agreements
using INAM funds? ’

Of the 5 colleges answering this question, 4 colleges indicated no. The 1 college
answering yes was not sure about the remaining questions applicable to this
question and therefore did not supply an answer to them.

B. License agreement Name — No/Yes — when?
C. Ifyes, who is the responsible person who would purchase these license
agreements?

License agreement Name — person, department

D. For each license agreement you listed above, indicate approximately the fee.
License agreement Name - fee

E. What is the length of time or term for each license agreement listed above?
License agreement Name — length (annual, every 2 years, every 3 years, elc.)

Certification

12. For each of the Work Readiness Assessment license agreements you indicated
previously, please indicate if a work readiness credential is altained.

Of the 13 colleges answering this question, 9 responded yes and indicated the
National Career Readiness Credential (NCRC) can be attained.
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13. For each of the work readiness assessments you indicated previously, please
indicate which cognitive skills are assessed.

Of the 11 community colleges responding, 10 colleges all indicated that reading
for information and comprehension, locating information (data analysis), and
applying mathematics were the cognitive skills assessed. Two colleges indicated
problem solving/critical thinking and applied technology.

14. For each of the work readiness assessments you indicated previously, please
indicate which sofi skills are assessed.

Of the 7 colleges answering this question, 3 responded with workplace discipline,
team work, customer service, and managerial potential.

Curriculum

15. A. For each of the work readiness assessments you indicated previously, is there
curriculum available to help individuals increase their level of work readiness
skills?

Of the 13 community colleges answering this question, 7 responded yes to
curriculum being available: 5 colleges use Key Train: 1 college uses WorkKeys:
and 1 college stated that some soft skills are embedded as part of other
curriculum.

B. If yes, for each work readiness curriculum you listed is the format: (8
responses received.)

Online, self-directed using a computer and the Internet - 5
Classroom, instructor-led -1
Blended, both online and classroom - 2

16. A. For each work readiness curriculum you listed, is a license agreemenlt
required?

Of the 12 colleges answering this question, 9 responded yes and 3 responded no.
Of the 9 responding yes: 2 colleges indicated a three year license ranging in price
from $10,500 to $21,000 was required; one college listed Career
Cruising/Journey; one listed KeyTrain license ; one 1 listed the ACT WSP
license; and one college did not know.

B. If no, do you plan on purchasing work readiness curriculum using INAM funds
and if so, who would be responsible for doing so?

Of the 9 colleges answering the question, 8 indicated no and 1 indicated yes
awaiting INAM consortium input.
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Placement Assessments

17. What placement assessment does your college offer?

Of the 18 colleges answering this question (multiple responses provided): 14 use
COMPASS; 4 use Accuplacer; 1 uses TABE; 1 uses multiple placement
assessments; and 1 indicated using an in-house test for English.

18. What are the cut-off scores for remedial English and Math courses?

These scores were individualized by college, making it difficult to compare any
data. 15 community colleges responded.

For COMPASS, student’s cut off scores varied dramatically: for remedial English
from 36-69; for remedial math 43 or below.

For Accuplacer student’s cut off scores varied dramatically: for remedial English
60 or below; for remedial math 60 or below.

19. Are placement tests required as a prerequisite for entry into any or all of your
manufacturing courses?

Of the 18 colleges answering this question, 12 indicated no with the remaining 6
stating yes.

The following survey for the INAM grant will focus on assessing for work readiness. For this exercise, we
will be referring to the USDOL Employment and Training‘s TRAINING AND EMPLOYMENT
GUIDANCE LETTER (TEGL) NO. 17-05 definition of a work readiness outcome:

Work Readiness Skills Goal - A measurable increase in work readiness skills including world-of-
work awareness, labor market knowledge, occupational information, values clarification and
personal understanding, career planning and decision making, and job search techniques (resumes,
interviews, applications, and follow-up letters). They also encompass survival/daily living skills
such as using the phone, telling time, shopping, renting an apartment, opening a bank account, and
using public transportation. They also include positive work habits, attitudes, and behaviors such
as punctuality, regular attendance, presenting a neat appearance, getting along and working well
with others, exhibiting good conduct, following instructions and completing tasks, accepting
constructive criticism from supervisors and co-workers, showing initiative and reliability, and
assuming the responsibilities involved in maintaining a job. This category also entails developing
motivation and adaptability, obtaining effective coping and problem-solving skills, and acquiring
an improved self-image. (Please note: this term applies to the current WIA statutory youth
measures only, it does not apply to the common measures).
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NAM

Tlinois Network for Advanced Manufacturing

INAM Consortium Committee Meeting
October 29 Tuesday 8 AM — 12:15 followed by lunch
Harper College

1200 W. Algonquin Road Palatine, I1 60067
Wojcik Conference Center

AGENDA
TUESDAY, October 29
8:00 AM FULL BREAKFAST (provided by the INAM Consortium)
9:00 AM  Sharing INAM Budget - year 1 R Lake
Sharing student numbers - year 1
9:20 AM  Overview of Prior Learning Assessment (PLA) Dr. Donna Younger

Consultant, Council for Adult and Experiential Learning (CAEL)

11: 20 AM Short Break

11: 35 AM Linking Veterans to Community College Advanced Manufacturing Programs

Brent Weil
Senior Vice President for Education & Workforce
The Manufacturing Institute

12: 05 PM Wrap-up R Lake

12: 15 PM LUNCH (provided by the INAM Consortium)

Adjournment after lunch. Thank you for all your hard work and travel safely.
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~ iINAM

llinois Network for Advanced Manufacturing

INAM Consortium Meeting

Guest Speaker:

Donna Younger, Ed.D.

How Prior Learning Assessment Can
Support Adult Student College Completion

President, Younger Directions, Inc.
CAEL Senior Consultant
dyounger810@gmail.com
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Slide 1

How Prior Learning Assessment Can
< Support Adult Student College Completion

1llineds Network for Advasced Manufuctaving (INAM)

Octaber 29, 2013

Slide 2 Presenter

Donna Younger, Ed.D.

The Council for Adult and Experiential Learning
(CAEL)

wwwy. cael.org

Slide 3 What Is CAEL?

+ A 501(c)3 non-profit, internationat
organization with nearly 40 years of
experience

Dedicated to removing barriers to adult
earning
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Slide 4

CAEL’s Overarching Goal:

Meaningful Learning,
Credentials, and Work for Every
Adult

CAEL links learning and work — for
nearly 40 years

Slide 5

Why Focus on Adults?

In order to become competitive, the
U.S. must increase the numbers of
college graduates. But... the pipeline
of young college graduates is in
decline and will not be enough to
meet future workforce skills demands.

Slide 6

To Remedy the Shortfall

Qutreach to:

+  Adults (25-64) who never completed high
school

= Adults with high school diplomas but no
college

+  Adults with some college but no degree
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Slide 7

The Climate Is Right

Who is addressing adult degree
completion and PLA?

President Obama

= Departments of Education and Labor

B

Individual States
Philanthropic Organizations
= Chambers of Commerce
= Individual Institutions

Slide 8

What Are Adults Saying?

Incentives to return to school...

Slide 9 What Are Adults Saying?

Gallup/Lumina Poll: Feb. 5, 2013

“[Respondents] overwhelmingly want to
see a new system of credentials and
credits that is defined by learning and
competencies rather than time.”
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Slide 10

Learning, Competence, and
Experience

« Think about something you do well
with respect to your job.

+ How did you learn do to this?
When did you learn it?

Slide 11

Experience vs. Learning

Slide 12

PLA Chalienges Our Assumptions

= Relationship between teaching and
learning

« Value of students’ own kihowledge

= Role of academic institutions in
determining what kind of knowledge
“counts”
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Slide 13 What Is PLA?

Prior Learning Assessment (PLA}is a
process for evaluating knowledge and skills in order
to award college credit for learning from:

Slide 14

What Is PLA?

Slide 15 Four Approaches to PLA

+ Standardized exams
= Challenge exams

« Evaluated non-college
programs

¢ Individualized assessments
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Slide 16

Slide 17

Slide 18

PLA at Your Institution

What is your institution doing?

Standardized Exams

Examples:

» CLEP Tests

> Excelsior College Exams
+ DSST Exams

CLEP Exams

« 34 tests

» “101"-level material

< 3-12 credits per exam

= Over 5 million users since 1967

hitpivavw collegsboard. ol
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Slide 19 Excelsior College Exams

« Excelsior College (New York)
« Proficiency-based exams

« Exams covering many areas,
including nursing

itpsAivae.axcelsior ditByExam

Slide 20 DSST Exams
= Developed for the military, available
to civilians
+ Nearly 40 exams in many areas
hitp:fwvew. geteallsnectadi. com/
€ <
Slide 21

Non-college programs
American Council on Education
(ACE)

» Provides credit recommendations

- Hundreds of organizations and
programs, military & civilian

hitp:/iwww.militaryguides acenet.edu/
. seaction=brows
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Slide 22

Non-college programs

Nationat College Credit Recommendation
Service (NCCRS)

= Evaluates training programs offered by
corporations, unions, religious
organizations, and proprietary schoots.

« Recommendations considered by 1500
colleges and universities

hitp: vy @ ;

Slide 23

Challenge Exams

= At discretion of institution

« Uses locally-developed
tests/exams

» Comprehensive final exams
can be evaluated for use as
challenge exams

Slide 24

Individualized Assessments

= Portfolio process

= Demonstrations/performances
Prior Learning Fortfolios: A
Representative Collection

€050
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Slide 25

Individualized Assessment

+ Learning Portfolio: Most comunon individual approach (o
demonstrafing coliege-leved fearning

Other methods: i OF format
i and facuity

P 3
mtarviews

Course-natch approacii most often used, with growing
use of discipline o1 competency-based approach to
of fearning | tor

college credit

Discipline specific faculty critical to
poitfolio and other individualized
assessments

Slide 26

Portfolio Assessment

What is a portfolio?

Formal communication prepared and presented by
student and presented to college as part of petiticn
requesling credit or recognition for learning outside
college classroom

Must make case for credit by ldentifying learning clearly
and succlnetly - usually through learning narrative

Provides sufficient suﬁmrﬂng informatlon and
documentation so that faculty can use it as basis for
evaluation

Partfolio course or non-credil workshop usually use,
to help students prepare portfaliols

o Nt

Slide 27

Meet the Students!

= Think about adult students you
know who might be good
candidates for portfolio.

= What makes them good
candidates?
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Slide 28

Slide 29

Slide 30

What Is the Value of PLA?

CAEL Research:

Fueling the Race to Postsecondary
Success: A 48-institution Study of
PLA and Adult Student Outcornes

2010
+ N=62,475 adult students

PLA usage and academic
outcomes

Who Participated

Postsecondary institutions that:

s serve many adult learners

= offered PLA credit earning
options between 2001 and 2008

€ (afy

The 48 Institutions

= 41 four-year, 7 two-year

« 22 public, 24 private not-for-profit, 2
private for-profit

= Range in size from under 1,000
students to more than 20,000

= From all regions in the US, with
heaviest representation from Mid
East, Great Lakes, Plains and
Southeast

= 46 US institutions, 2 Canadian

€ oau
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Slide 31 Graduation and Completion

0 et ean ot 1
endociin
wOuer

s Lacrod Baehstars Degier

< Estncd Axsacinie's Dugres

Slide 32

Summary of
Graduation Findings

PLA students in this study had better

graduation rates than non-PLA students:

regardiess of institutional size, leve! (two-year

or four-year} or controt (private for-profit, non-

profit, or public)

= regardless of the individual student’s academic

ability or grade point average

regardiess of ihe individual student's age,

gender, or race/ethnicity

» regardless of whether or not the individual
student receives financial aid

& <

Slide 33

Persistence

Eigorst a2, PLA anel Dursistisnce by Ttol Crudit Acvemctotion, Mo Dugesn Bamers

i

e

S e narh A 1ot 3T IO et
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Slide 34

Summary of Persistence Findings

PLA students have higher rates of
persistence compared with non-
PLA students.

« In terms of credit
accumulation/progress towards the
degree

= In terms of number of years of
credit-earning

Slide 35

Summary of Time to Degree

» PLA students earned either a
bachelor's or an associate’s degree
in a shorter periods of time
compared with non-PLA students.

Slide 36 Prior Learning Assessment

What do regional accreditors say?
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Slide 37

Slide 38

Slide 39

North Central Association of Colleges
and Schools - HLGC

Some Policies Related 1o Priot Learing Assessment (2012)
Th institution valuatas i five credi fost # transcripts, incluaing whtat &
awards for exporiontisl fearning of othat forms of priot Learning

“The institution makes readily svaliabie to studuats aod the genera
public cloar arvl camploty information inclding.

« d. policies on accaptance of transfar crodi, inciuding how crodt Is
appliod to dogroo roquirements. (Excopt for courses articulated
through transfor poficis of inslitutionat agracrmonts, the
institution makas no promisas to prospactive studonts regarding
the accoptanco of credi awardod by oxamination, crodit for prior
foaming, of crodit transfer untf an ovaluation has boon
conducted.)

Tha snstidion has & claer potisy on tho saximum allcaabis cradil tor
pior loaming 3% a reasonably propatian of 10 Cradts toquined to
camplot the studant’s program. Croat aveardod far priot learning 15
documontod, ovatualed, and apprograte for tha fevel of degroa
avarded, {Noto fhat this roquizement does not apply o courses
transfarced from otbos instititions.}

Principle #1

Credit or its equivalent
should be awarded
only for learning,
and not for experience.

Principle #2

Assessment should be based
on standards and criteria

for the level of acceptable
learning

that are both agreed upon
and made public.
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Slide 40

Slide 41

Slide 42

Principle #3

Assessment should be treated
as an integral part of learning,
not separate from it,

and should be based on an
understanding of learning
processes.

Principle #4

The determination of credit
awards and competence
levels must be made by

appropriate subject matter
and academic or
credentialing experts.

Principle #5

Credit or other credentialing
should be appropriate to the
context in which it is
awarded and accepted.
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Slide 43 Principle #6

If awards are for credit,
transcript entries should
clearly describe what
learning is being recognized
and should be monitored to
avoid giving credit
twice for the same learning.

L AR

Slide 44 Principle #7

Policies, procedures, and criteria
applied to assessment,
including provision for appeal,
should be fully disclosed and
prominently available for all
parties involved in the
assessment process.

& Al

Slide 45 Principle #8

Fees charged for assessment
should be based on the
services performed in the

process and not determined
by the amount of credit
awarded.
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Slide 46 Principle #9

All personnel involved in the
assessment of learning
should pursue and receive
adequate training and
continued professional
development for the
functions they perform.

&

Slide 47 Principle #10

Assessment programs should

be regularly monitored,
reviewed, evaluated, and

revised as needed to reflect

changes in the needs being

served, the purposes being
met, and the state of the

assessment arts,

implementing/Reviewing a PLA

Slide 48
Program

Questions to ask
Accelerating implementation
Assessor training
Best practices in other states
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Slide 49

Slide 50

Slide 51

Some Questions

* Who are the institutional
stakeholders (e.g., faculty,
administrators, advisors, registrar,
bursar)?

= What are the steps necessary to
approve and implement PLA in your
institution?

Some Questions

= How does the institution define
PLA? Colliege-level learning?

« What are the specific options for
earning credit for prior learning?

= How will credit for prior learning
apply to the degree?

= Wili all programs/majors accept
PLA credit?

€ ¢

Some Questions

= How many hours of prior learning
credit will apply to the degree?

+ Who is eligible to apply for prior
learning credit?

= How will the institution select faculty
assessors to evaluate the portfolio?

» How will the institution pay faculty?

Page 51



Slide 52
lide Some Questions

= Who will provide student advising
and training? When? How?

« What is the cost to the student for
assessment of prior learning?

« How will PLA credit appear on the
transcript?

« How will PLA credit transfer?

}

Sli
de 53 Accelerating Implementation

A new pathway: LearningCounts.org

Slide 54 CAEL’s New PLA Initiative

LearningCounts.org
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Slide 55

LearningCounts.org

©

On-line platform

Brief assessment of whether
LearningCounts.org is appropriate at
this time

Training in portfolio preparation
One-on-one advising

» On-line porifolio

Portfolio assessment

Slide 56

Assessment Criteria

= How can you ensure that they will be
uniform, clear, and consistent?

How will the criteria for all PLA
opportunities be communicated to
assessors, advisors, students,
prospective students and (if necessary)
accrediting bodies?

Slide 57

Establis

Competence-Based/Course-Based:

ng.Common Laj

1age

Assessment is
course-based

when it measures what a
student knows or is able
to do, in alignment with
an existing course,

Assessment is
competence-based
when it measures what
a student is able to do,
based on specific
knowledge, within a
certain context,
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Slide 58

Slide 59

Slide 60

CAEL- Hewlett Practice-based Inquiry Project Findings

N

Assessing Learning

_CAFEL Standard JIl. Assessmant shauld be trealed as an inlegral. paitof .

iearning, not separate from it, and should be based on an understanding of
fearning processes.

V Appropriateto | + To make authentlc judgmants, assessors have

crodit contoxt competence and context experlise; such integrity
e honors mullpie aulhories across exporiantial
oxptise contexts.
9! and ensurg infegrity and
:1,?@'::;:5;3,: o | accountabilty, which rety on crileria that aro cisar.
ot flexible, and public.

« Clarily and specificity help reveal sludants’ thought
2 ;88 such, i of
| Crodi for foatning, | leasning processes increases accuracy of assessor
not exparionce judgments.

+ When assossing compatence ot loatning, not experionca,
Quiding criteria aro specific, cloar, fioxible, and easy to use.

Clarity Integrily | Flexibitty { Empalhy

SN Quaties of Assessimedf "¢ 3 1 1

What Are Other States Doing?

Some Best Practices

Tennessee

Tennessee Board of Regents (TBR) and
University of Tennessee (UT) universities
and community colleges :

« .. To award and/or transfer credits toward a
degree or certificate based on Prior Leaming
Assessment (PLA}, and to provide consistent
and accessible methods for students to eam
these credits. These terms and conditions
apply to the entire institution, including all
departments and colleges. Exceptions must
be approved by the chief academic officer of
the institution. *

& o
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Slide 61

Slide 62

Slide 63

Tennessee

it~

= Chief academic officers of the state
community college system adopted
a new CLEP policy in April 2012
that set standardized cutoff scores,
hours awarded and course
equivalencies, and addressed the
transferability of CLEP credit
between institutions.

Implications for transfer

Transfer students end up taking 10
more credits than students who
don't transfer to comiplete their
degrees.

U.S. Government Accauntabifty Office, ailat by Adult Cotiega
Completion Nelwork. Strategias for Succass® Promising Idoas
in Adilt Coltogo Compfetion. 2012)

€ <

Minnesota

MnSCU

s Procedure 3.35.1 Credit for Prior Leaming

y.3.35 (10/08/08)

Part 3. Implementation of Procedure
3.35.1. Each system college and
university shall implement a policy and

procedure on credit for prior learning ...
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Slide 64

Slide 65

Slide 66

Colorado

State Board for Community Colleges and
Occupational Education

"The State Board supports the concept of life-
long learning to meet the retraining, upgrading,
and personal enrichment needs of students. it
is the policy of the Board that a student’s
experience outside the coliege classroom shail
be evatuated for coliege credit at the student's
request.”

Colorado

Legislation, 2012:

“Beginning in the 2013-14 academic
year, each public institution of higher
education shall adopt and make public a
policy or program to determine academic
credit for prior fearning.”

Washington

Legisiation:

The state board of community and
technical colleges must “develop policies
for awarding academic credit for learing
from work and military experience,
military and law enforcement training,
career college ftraining, internships and
externships, and apprenticeships.”

¢
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Slide 67

Slide 68

Slide 69

Oregon

Legisiation, 2012

The Higher £ C g C: ission shalt
work with the State Board of Higher Education,
community college districts and independent for-profit
and not-for-profit inst of higher to carry
out lhe fallowing goals:

(@) increase the number of students who receive
academic cradit for priot learning and the number of
students who receive academic credit for prior
{earning that counts toward thelr major or toward
earning their degree, certificate or credentisl, wi
ensuring that credit is awarded only for high quality
course-level
competencies,

Some References

College Productivity. A Resource Guide for State
Leaders. CAEL & HCM

Resource-Gui
Military guide. American Council on Education
t \yQui u/
National Guide to College Credit for Workforce
Training. American Council on Education
it

Additional CAEL References

www.cael.org

(Research and Publications)
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Slide 70

Slide 71

Additional CAEL. References

« Brigham, C and Klein-Collins, R, (2¢10).
Avalability, Use and Yalue of Prior Learning
ment within Community Coileges. Chicago,

Colvin, 1. 2012).Earn College Credit jor Wiar You
Know (5% cd.). Dubugue. 1A Kendatl/Hont
Fiddler, M., Maricnay, C. & Whitaker, L1 (20006).
Assexsing learning: Standards. principles, and
procedures (2 ed.). Dubuque, 1A: Keadall/Hunt

Additional CAEL References

= Hart, .M. and Hickerson, J.H. (2069). Privr
Learning Portfolios: A Kepresemative Collecnon.
Chicago, 1L: CAEL

Klein-Collins, R. (2012). Competen
programs in the 1.8, Postsecondar)
measurable student learning and performance,
Chicago. 1L.: CAEL

Klein-Collins. R. (2010}, fueling the Race 1o
Postsecondary Suceess. Chicago, 1L.: CAEL

~hused degree

€ ¢

edeniials for
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Illinois Network for Advanced Manufacturing

INAM Consortium Committee Meeting

Guest Speaker:

Brent Weil

Linking Veterans to Community College Advanced
Manufacturing Programs

Senior Vice President for Education & Workforce
The Manufacturing Institute
Direct: (202) 637-3134
Email: bweil@nam.org
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TAACCCT Grant - i NAM

Consortium Meeting Travel
Reimbursement

Meeting Date

Submit To: inam@harpercollege.edu
Grant Director - Dr. Rebecca Lake

William Rainey Harper College

lllinois Network for Advanced Manufacturing
1200 West Algonquin Road

From Consortium Member:

College

Contact Person:

Date Submitted:

Palatine, I 60067-7398 Email
TC-23795-12-60-A-17 Phone
Attendee Name $ Amount

TOTAL

Instructions:

Harper College will reimburse travel costs related to entire iINAM Consortium Meetings and submit
payment to your college. Individuals should request reimbursement directly from your college.

Please submit this form along with receipts for any individuals who attended the Consortium meeting.
Do not charge the travel expense to the TAACCCT Grant fund at your college.
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